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Abstract 
The purpose of this study is to provide a model for effective professional development by taking the opinions of the 
primary school teachers on professional development. Grounded theories and techniques which are qualitative research 
methods have used in the research. Twenty primary school teachers from a district, Küçükçekmece, Istanbul 
participated in the study, and the data were collected through interview. To reach the model, firstly, the opinions of the 
participants about the concept of professional development, the processes of providing professional development and 
the characteristics of effective professional development were taken. The opinions about the idea of professional 
development are in three sub-categories: change, experience, and burnout; views on the processes of ensuring 
professional development are in four sub-categories: physical conditions, technology, academic resource, and training 
process and opinions on the characteristics of effective professional development are being convenience to the needs, 
right of choice, appropriate content selection, development strategy, active learning environment, and cooperation. In 
the light of these results, effective professional development model categories are feeling a need, goal setting, planning, 
development process, and evaluation respectively and these categories constitute a cycle in itself. It was concluded that 
there should be support and monitoring activities to ensure coordination between the main categories and teacher(s). 
Keywords: primary school teacher, professional development, effective professional development model, grounded 
theory 
1. Introduction 
Developments such as the expectations of the 21st century’s from individuals, international student exams, globalization, 
speed of access to information and new technologies have led to changes in teacher competencies and the roles 
expected from them. In line with the changing needs, the need for teachers to acquire new knowledge, skills, and 
attitudes makes professional development important. 
Professional development includes processes of supporting the development of professional knowledge, skills, values, 
and attitudes. As a result of the development of the teacher’s professional behavior; students, school administrators, and 
families benefit from this. Professional development is a process starting from pre-service and continuing with the first 
step to teaching and in service. Professional development aims to inform teachers about changing and developing 
educational approaches. Also, it seeks to provide the necessary knowledge, skills, and behaviors to make them more 
effective and efficient teachers (Aytaç, 2000). Teachers can use professional development to gain in-depth knowledge 
about a subject. It can also be used to contribute to their academic or professional expertise (Lieberman, 1995). 
The professional development of teachers has begun to gain importance. As such, the minimum qualification period for teachers 
has started to change. For candidate teachers in most European countries, a master’s degree is required (Eurydice & Eurostat, 
2012) because teachers are required to bring their countries into a position that can adapt to the developing and changing world. 
                                                        
This study was produced as Eyüp Ekinci Master's thesis which was carried out under the consultancy of Filiz Evran 
Acar. In addition it was presented as an oral presentation at the II nd International Eurasian Educational Research 
Congress (June 8-10, 2015) 
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Although the teaching profession in Turkey is a profession that legally requires particular expertise, the requirements of 
professionalization are not be adequately met (Celkan, 1998). Especially in the 1990s, the preference order of the 
primary school teacher among the university student candidates has lost its value. Generally, the students who cannot 
place other branches choose the primary school teachers department in order not to be unplaced. As a result of this, it is 
stated that they do not show enough interest in the lessons and their desire to succeed is low (Oktay, 1991). Only in 
1996, it was noted that tens of thousands of young college graduates were appointed as teachers and later they received 
pedagogical formation lessons for less than two months. Besides, in the 2000s, the appointment of any faculty graduate 
as primary school teachers caused bloodletting of the profession (Akyüz, 1998). For these reasons, it is thought that  
primary school teachers should give importance to professional development to increase their professional 
qualifications. According to the report of OECD TALIS (OECD, 2009), it is stated that the participation of teachers to 
in-service training activities carried out in Turkey is on the last rank among the teacher participation in other countries. 
It can be said that service training carried out in Turkey does not provide regular and efficient professional development 
to the teachers. Due to these negativities, new approaches and insights on in-service training should be developed. It is 
essential to reveal the perceptions of teachers about effective professional development and professional development 
processes. Presenting a new professional development model in light of these perceptions and the literature can 
contribute to teachers. 
In this research, it is aimed to get the opinions of primary school teachers about professional development and to 
present an effective professional development model in line with these opinions. By this primary objective, the 
following questions are tried to be answered and the results obtained are interpreted: 
1. What are the opinions of the teachers about the concept of professional development? 
2. What are the opinions of the teachers about the process of professional development? 
3. What are the opinions of primary school teachers about the characteristics of effective professional development? 
4. What are the features of an competent professional development model? 
In this way, it is thought that the data to be obtained at the end of the research will be able to guide the professional 
development activities which will be carried out. 
2. Method 
2.1 The Research Model 
In this study, grounded theory and techniques of qualitative research methods are used. Grounded theory is the general 
methodology which consists of data collected and analyzed by systematically applied methods and used to develop an 
inductive theory on a specific area (Douglas, 2004). This concept by Glaser and Strauss (Glaser & Strauss, 2009) points 
to a sampling approach that requires the collection of data until the fulfillment of the ideas and processes that may be 
the answer to the research question. Accordingly, the number of participants can vary.  
2.2 Study Group 
When selecting the participants; maximum variation sampling from purposive sampling methods was used to maximize 
the diversity of the individuals who could be a subject to the problem of research. Maximum sampling aims to try to 
find out whether there are any common or shared phenomena between the various situations and to reveal the different 
dimensions of the problem according to this diversity (Yıldırım & Şimşek, 2011). While selecting the participants, age, 
seniority, gender, type of institution (public, private), graduation degree (undergraduate and graduate) and 
socioeconomic status of the school were taken into consideration. Also, the individuals who were thought to be the 
source of the research were chosen preferably. 
The study group of this research consists of 20 primary school teachers working in seven different schools in a district, 
Küçükçekmece, İstanbul. Eighteen of the teachers were from public schools; two of them were selected from private 
schools. According to their demographic background, six of them were female, 14 were male, 18 were undergraduate, 
and two were graduate. The years of experience vary between 5 years and 35 years, and ages between 27 and 55 years. 
Since grounded theory technique is used, no limit is set when determining the number of participants. Interviews have 
been continued until the data is thought to start repeating one another (Strauss & Corbin, 1998). 
2.3 Instruments for Data Collection 
Semi-structured interview questions were used as data collection instrument. The most appropriate data collection 
instrument for the purpose of the study was considered as interview because the interview is a process of mutual and 
interactive communication based on the way of asking and answering questions for a severe and predetermined  
purpose (Strauss & Corbin, 1998; Yıldırım & Şimşek, 2011). The interview process is explained below.  
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In the preparation of the interview questions, a literature review was made first and then presented to the expert opinion. 
Some trial interviews were conducted before the actual meetings started. An average of 15-minute an interview was 
performed with six primary school teachers. It is understood that the interview questions evoke the same meaning in the 
minds of the participants; Preliminary meetings were continued until the case was clearly stated. After the questions 
were formed by the grounded theory, the main implementation was started.  
2.4 Data Collection 
Data collection lasted for nine months. The participants were interviewed, in the teachers’ room or the meeting rooms 
and the interviews were recorded with a voice recorder. The meetings were submitted to the participant for approval 
before being registered with the voice recorder, and they guaranteed about the parts that they do not want are excluded. 
Reluctant teachers for interviewing despite this assurance were not included in the study.  
Data collection took place in three steps. Firstly, semi-structured interview questions were asked to the participant 
teacher. Afterward, the interview data were analyzed by putting down on paper, and the next interview questions were 
revised and updated. Finally, the interviews were continued until the data obtained by continuous comparative analysis 
repeat themselves and fulfillment was achieved. The data received from the meetings were subjected to constant 
evaluations by consulting to the expert opinion. 
Interviews with teachers vary between 15 minutes and 48 minutes and the total recording time is 405 minutes. Their 
answers range from 505 words to 1748 words and consist of 26 208 words in total. Some of the interviews are short, but 
they do not cause a negative situation. If the participants gave clear answers to the questions they were asked, the 
meeting was not extended further. 
2.5 Data Analysis 
The data were analyzed by grounded theory in accordance with the qualitative pattern. The analysis of the data was 
provided in three steps in terms of the open, axial and selective coding process (Strauss & Corbin, 1998).  
The first stage of the open, axial and selective coding process is the transcription of the interviews with the participants. 
The researcher takes notes about the meetings and conceptualizes them. The concepts obtained after conceptualization 
are classified under categories and subcategories related to axial coding. These classifications are presented in detail in 
the findings of the first, second and third sub-problems. In selective coding, the subcategories and categories were 
re-classified according to their progressive and dimensional characteristics, and the main categories were reached. The 
professional development model, which is formed with the main categories, is presented in the fourth sub-problem. 
2.6 Validity 
The data collection process, the analysis of data and the consistency of the data interpretation process are among the 
factors that increase the validity of the research. The reflectivity of the research results and their applicability to other 
situations increases the validity (Ekiz, 2009). It can only be achieved by a detailed explanation of all stages of the 
research (Yıldırım & Şimşek, 2011). In this section, the following practices have been carried out to increase the 
validity of the study. 
Interviews with teachers were recorded with the help of a voice recorder and the data obtained as a result of the 
meetings were written directly. The data were presented to the participant. If they did not fully explain the idea they 
wanted to express, they were requested to correct them and misstated, or unwanted parts were excluded from the study. 
With this way, the facts and cases that were not clear could be described more clearly. Continuous comparative analyses 
have been performed to make the findings meaningful and consistent. 
Participants were informed about interviews with the previous participants and the findings. The participants were asked 
whether the results from other participants were realistic or not and it was found to be realistic. In order to be able to 
confirm that the findings reflect the meaning desired to be expressed clearly; direct quotations are included in the 
findings section. While analyzing the data of the research; another expert, besides the researchers, coded and the 
independent analyses were combined, and the common coding was taken into consideration. Spreading the interviews 
throughout nine months provided some advantages in preventing possible misconceptions and mistakes caused by 
researchers. 
2.7 Reliability 
Reliability of research depends on several factors such as whether the findings reflect the truth–if so, to what extent it 
reveals, and the study conducted at different times and places yield the same results (Ekiz, 2009). As the agreement of 
the evaluation of two or more independent observers on the same object or individual increases, the reliability of the 
study increases (Balcı, 2010). To increase the reliability of the study, a branch teacher with a master’s degree in 
education programs and teaching was asked to code the interviews. The consistency value between the two analyses 
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conducted by the researcher and the field teacher was taken as the reliability coefficient..Presenting one-third of the 
encodings made during the analysis process to an expert opinion is thought to increase reliability. For this purpose, the 
number of agreements and disagreements of the coding of 7 of 20 participants were determined, and the coding 
reliability was calculated, and it was 0,90. In qualitative studies, the desired level of reliability is ensured in cases where 
the compliance between expert and researcher assessments is 90% and above (Miles and Huberman, 1994). In this 
context, it can be said that the research is reliable. 
The written forms of interviews were read several times in detail. To prevent the prejudices that may arise from the 
researcher in the interpretation of the research data, the related literature has been reviewed, and the opinion of an 
expert has been consulted. The placement of the obtained codes in the category and main categories was also subjected 
to the same processes. During the interviews, the voice recordings which were taken with the permission of the teachers 
and the documents that the written forms of the records were kept to be subjected to an examination process.  
3. Results 
In the research, the question is “What should be the effective professional development model for the class teachers?” 
focused on. In this context, it was tried to be reached the main purpose by taking opinions of the professional teachers 
about the professional development concept, the processes of providing professional development and the 
characteristics of effective professional development (Figure 1). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 1. Primary School Teachers' Opinions on Professional Development 
3.1 Primary School Teachers’ Perceptions on Professional Development 
When teachers’ perceptions of professional development are examined, it is seen that they focus on three concepts: 
change, experience, and burnout. Under the concept of change, they talked about the need to improve themselves, to 
keep up with the change, to get rid of monotony and increase their experience by mentioning the change of the 
generations, the loss of functionality of the information with time, the technological developments and the change of 
programs. A teacher says that: “You need improvement so that you keep up with the times. If you fall behind the time, 
you cannot get anywhere. The times are changing; the possibilities are changing. You must also develop and change in 
a positive way that you can keep up with the time. We cannot solve many problems if we fall behind the time” (T7). This 
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statement of a teacher puts forward the necessity of keeping up with change. They also stated that professional 
development, in relation to the concept of experience, provides teachers knowledge, skills, and experience, but teachers 
also mentioned their experiences gained through trial and error. Teachers’ perceptions of burnout are also remarkable 
when it comes to the concept of professional development. In this context, teachers may be reluctant, unhappy, tired, 
unexcited, and resentful towards professional development. They attributed the reasons for this to the lack of change in 
professional development, to the fatigue of the profession, to be extremely safe, to a dull professional life, to financial 
problems, not to be respected and to obligatory professional development activities. Some of the teachers stated that 
such excuses are meaningless and they cannot provide any benefit and if these excuses are not be put away, 
development cannot be achieved. 
3.2 The Process of Professional Development of Primary School Teachers 
When the opinions of the teachers about the professional development process are examined, it is seen that they talk 
about physical conditions, technology, academic resources, and training process. 
Teachers stated that in relation to physical conditions, transportation to the place where professional development 
activities were done was a problem, they encountered hardware inadequacy in the education environment, and they felt 
uncomfortable with the training that arranged in crowded, closed and inadequate halls. 
Teachers stated that they used technology in the process of acquiring professional development and the tools they used 
most were computer and internet. They indicated that they used interactive training sites and forums to renew 
themselves, to follow new developments or to get a solution for a problem they encountered. 
Teachers consider universities and printed sources as academic sources. In this context, they mentioned about the 
training provided by the academicians and benefits of workshops, they also stated that instructions should be given by 
the experts in the field of education and they achieved professional development through graduate education. Teachers 
can also make use of printed sources to improve their professional development by reading books and following the 
educational articles of newspapers. Developing these resources and providing facilities for teachers to access these 
resources can be useful in terms of professional development. 
With regard to the process of professional development training, teachers said that non-practical information was 
provided. They pointed out that the subjects did not attract attention, obliging the education made them feel 
uncomfortable, and the training was perfunctory. They also talked about the imposition of issues, the training of 
non-experts, the inefficiency of direct instruction method, the short-term interlocutory instructions, and the unplanned 
and inadequate training. According to these explanations, teachers stated that they were dissatisfied with the educations 
and they were inefficient.  
3.3 Primary School Teachers’ Suggestions for Effective Professional Development 
When the suggestions of the primary school teachers about the effective professional development were examined, the 
concepts of convenience to the needs, right of choice, appropriate content, development strategy, active learning 
environment, and cooperation were reached. 
Teachers recommended that a professional development activity can respond to the needs, reflect life, be able to be used 
in class, solve class problems and meet parents’ expectations. Also, teachers recommended that they should be given the 
right of choose their professional development activities which are suitable for individual differences, and they should 
plan their development. They stated that teachers did not pay necessary attention to the training which was not given the 
right to prefer, they were tired of seeing the training with similar content, and they could be willing to attend the 
training that organized according to their preferences. The teachers’ opinions regarding this situation are as follows: “If 
you force the teacher to attend the training, the receptors will not be open because the teacher thinks about a different 
development point. If the options offered to the teacher are limited, the teacher closes the receptors if they do not want 
any of them” (T1).  
Another important factor determining the effectiveness of the professional development program was the content. The 
participants stated that the content of the professional development activities prepared for them was given; theoretically, 
they did not reach the application level, they were given as a shallow, repetition of the known things and they did not 
arouse any curiosity. 
Teachers have expressed different characteristics in terms of development strategy. In this context, teachers state that 
self-control, reflective thinking, idealism, self-criticism, reasoning, being open to communication and empathy are the 
features of effective professional development. For example, a teacher emphasized the importance of empathy by 
looking at someone else’s or students’ eyes by saying this: “The teacher inevitably improves himself/herself as he/she 
gets experience. If we can look from a child’s point of view, we can learn something with time” (T11). It can be said that 
developing some development strategies can benefit the teachers in providing effective professional development 
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because the professional development efforts that act with intrinsic motivators without any external pressure and 
demand can be more successful and productive. 
Teachers also argue that professional development should be in an active learning. In this context, they demand a 
professional development process with active participation, hands-on, micro-teaching demonstrations, case studies, 
one-to-one, face-to-face communication with small groups, sharing experiences, and school-based activities.  
Another suggestion regarding the professional development of teachers is collaboration. All participants stated that they 
acquired a significant part of their professional development thanks to their colleagues. In this context, sharing of 
experiences of the colleagues, exchange of ideas and suggestions on a subject, learning from experienced teachers, and 
group collaborations have been mentioned. It is frequently expressed that cooperation is essential for effective 
professional development. In this way, teachers stated that they had easier access to information and that time wasted in 
trial and error processes was prevented.  
As a result, data related to the idea of professional development are combined in three sub-categories: change, 
experience, and burnout. Thus, while teachers perceive the concept of professional development as a means of getting 
knowledge, skills and experience, they also feel reluctant, unexcited and burnout towards professional development. 
When the opinions on how professional development is provided are analyzed, teachers mentioned about physical 
conditions, use of technology, the academic resources they used and the problems they experienced in the process of 
education. Suggestions about the characteristics of effective professional development include being appropriate to the 
needs of the teacher, giving the right to choose, content selection according to the needs and new developments, 
personal development strategies, active teaching environment, and cooperation. 
3.4 Proposal of Professional Development Model for Primary School Teachers 
These categories, which were obtained from the first three problems of the study, were rearranged with selective coding 
to form a model (Figure 2). Based on the grounded theory techniques, an explanatory theory has been put forward by 
the data obtained (Strauss & Corbin, 1998). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 2. Proposal of Professional Development Model for Primary School Teachers 
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center of the cycle and to ensure the harmony within the stages themselves. 
Feeling a need: According to the results of the research, it is possible to say that the first step of effective professional 
development is the need. It is possible that a teacher who does not feel the need for improvement or has no awareness of 
evolution will never be in the professional development process or even benefit from this process effectively. In this 
research, teachers need development due to respect, career-making, specialization in the profession, adaptation to 
innovation, and meeting the needs of students, parents, and institutions. 
Teachers want to be respected by students, parents and the community. They believe that the necessary condition of 
respect can only be fulfilled by being competent in the teaching profession. Teachers are also thought to have a desire to 
advance in their careers. By doing a master’s degree, they want to move up in their career ladder with the titles of expert 
teacher and headteacher. They can see professional development as an instrument in the process of fulfilling these 
requests. Teachers are trying to meet these expectations and requirements by making a career. 
Teachers stated that the education they had at the university was not sufficient alone to perform a right teaching 
profession alone. However, it can be thought that teachers’ experience is not enough to specialize in the profession of 
teaching and teachers consider acquiring professional development as a necessity to specialize in the job. It is thought 
that the age, technology, curricula, teaching methods and techniques and the continuous change of generation bring 
about the necessity of adapting to innovations for teachers. Teachers stated that the knowledge acquired in the 
pre-service period was old in the face of innovations and it should be updated. It is thought that there is a strong 
relationship between adaptation to change and the need for professional development.  
It is thought that meeting the needs of students, parents and institutions are essential for teachers in the professional 
development process. Some situations such as changes in the era, technological innovations, renewal of educational 
programs, the need for new teaching methods and techniques, change of generation, etc. situations may affect the 
expectations of students and parents about education. Therefore, teachers who want to meet the continually differentiating 
and dynamically structured expectations of students and parents need professional development. The institutions may have 
some expectations from teachers to reach the goals. These expectations are thought to cause the teachers to feel the need 
for professional development. However, the attitude of the institution towards the teachers may affect the teachers’ feeling 
about this need because the teachers who participated in the research stated that their professional development initiatives 
did not find support within the organization and when they were left alone and not adopted by the managers/teachers, they 
could give up their professional development tendencies. In this case, it is vital for the institution to support professional 
development initiatives and encourage all teachers to do so.  
Goal Setting: Determining the targets that will meet the needs of the teacher who enters the process of obtaining 
professional development may increase the likelihood of reaching success because attempts to acquire professional 
development whose objectives are not clearly defined may not be efficient. Teachers who feel the need for professional 
development may need to identify this need and write target sentences to address it. It is essential for the teachers to 
make a clear definition of the situations in which they want to improve themselves. Individual behavior of teachers in 
determining the target may not be sufficient in the completion of an effective professional development process. For this 
reason, student, parent, colleagues' and managers opinions in the organization can be taken into consideration before the 
definitions are made. The teacher can make a self-evaluation by expressing the need for professional development. 
Writing target sentences about the need through the definitions set forth undoubtedly may contribute to the success of 
professional development. The goal set for the need will guide the planning which is the next phase. 
Planning: The planning phase is the process of clearly identifying what, when and how to do in the professional 
development process. Planning what needs to be done can increase the effectiveness and traceability of professional 
development work. It is essential to identify the means of determination in the planning phase clearly. While planning, 
the institution or the teacher's evaluation of the opportunities will contribute to achieving the goal. When the 
professional development activities are carried out, it is necessary to meet the logistic needs such as meeting room, 
transportation, etc., the possibility of the support of the expert, mentor, academic staff from universities, etc. can be 
determined and included in the development process.  
For effective planning, it is essential to take into consideration the current conditions and to make a process/schedule. 
Determining how long the development process will take when to start and end, as well as deciding which persons, 
institutions or organizations will be contacted, may increase the likelihood of professional development to be successful. It 
is essential to align the qualified plans with the other development practices of the school. The school management or 
related team can support teachers in integrating the activities. Also, for the teachers in the school, this team can prepare a 
process/schedule for the professional development process whose goals are determined. This process/schedule indicates 
when the professional development activities will begin and end. At this stage, it is also possible to plan which support will 
be given to the teachers at points such as time, place, transportation, paid leave, as well as expert assistance and financial 
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assistance. The teacher's possible to feel comfortable in his/her development process and to focus on professional 
development can be increased by preparing the planning process well. 
The process of development: The development process is related to the ways in which teachers use and how to use them 
in their professional development. In this process, content, learning environment, collaborative studies and reflective 
thinking processes can affect the efficiency of the professional development process. 
In the process of professional development, it is crucial to making the content appropriate to the student, parent and 
institution’s needs, exciting and instructive, and giving the teacher the right and freedom to choose the content can be 
motivating. 
Learning environments in the development process can be formal and informal. Informal learning environments, it is 
essential to benefit from people who are experts in their fields, can contribute to the development of teachers, are 
interested in the implementation environment, and are aware of the lives and classes of teachers. Teachers complain 
about the inefficiency of the training based on the theoretical knowledge which is not oriented towards the 
implementation, especially the education of the non-competent people.  
Besides, the factors such as the interaction of trainers, being open to communication, having a fluent narrative, creating 
active learning environments, giving interactivel question-answer activities and giving exciting examples about the 
implementation are among the other important factors that increase the effectiveness of the learning environment in 
professional development. When the physical aspects of learning environments are considered, it is vital that the 
settings are organized in a way that is not crowded, well equipped, physical conditions are convenient, and 
transportation is easy. 
Informal learning environments can be in the form of learning alone, learning by one-on-one coaching, learning within 
groups of teachers, interactive training and cooperative learning. Cooperative activities are especially important in 
professional development. In this process, the teacher can consult with other teachers who are in their professional 
development process, share professional experience, get colleague advice and share resources. Collaborative works 
such as community sharing and visits to colleagues at other schools can be organized. It can be said that colleagues get 
more rapid and effective professional development with the help of cooperative work. 
One of the most important factors that increase the efficiency of professional development processes is to operate 
reflective thinking processes. Reflective thinking requires the use of comprehension, memorization, apllication of 
knowledge and ability to solve problems related to the new situations, to explain, to synthesize, to generalize and to 
develop hypotheses (Üstünoğlu, 2006). Since it helps teachers to find solutions to the problems and to make healthy 
decisions, it can be considered as an essential talent or cognitive behavior that teachers should develop (Dewey, 1997). 
During the professional development process, the teacher may not be able to receive support services from the mentor, 
colleagues and so on. In such cases, the teacher should be able to guide himself/herself through reasoning and reflective 
thinking.  
Evaluation: It may be necessary to assess at the end of the development process to measure to what extent the goals 
meet the requirements needed at the beginning. These assessments can be goal-oriented assessment, process evaluation, 
and reflective evaluation. Evaluation at the end of the training process can give some insights to demonstrate how 
successfully the professional development process has been achieved.  
With goal-oriented assessment, it can be assessed that to what extent the objectives set at the outset were achieved. To 
goal-oriented assessment, opinions of other stakeholders such as students, parents, and colleagues can be used along 
with the views of teachers. In this evaluation, the reflections of development on the classroom, student outcomes, and 
changes in teacher behavior can be evaluated. 
Through the process evaluation, all components from the beginning to the end of the professional development process 
can be evaluated. Process evaluation can provide clues for the improvement of effective professional development and 
can be useful to make up deficiencies and correct the errors. The process evaluation is vital to understand whether the 
need is well defined, how appropriate the development process goals are determined, whether the planning process has 
been done well, the development process is efficient, and the evaluation has been done correctly. Process evaluation can 
guide other professional development activities. 
Reflective thinking is a process of knowledge-based and logical decision-making on educational issues and then 
evaluating the results of these decisions (Taggart & Wilson, 2005). In the process of professional development, raising 
awareness and the teacher’s internalization of the improvement is essential. The teacher should be able to develop 
self-control skills with reflective thinking and evaluate him/herself at every stage of professional development. These 
self-control skills can provide the teacher with the ability to supervise himself/herself in the process of professional 
development or to guide him/herself in the next professional development activity. In this way, the professional 
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development cycle can gain a self-structuring and developing a feature. 
Support and Monitoring: Support and monitoring act as a bridge between the teachers who are at the center of the 
professional development model and the professional development process. In addition to this task, it is a crucial 
element of the development process.  
It is vital that there are some support and monitoring activities for stages of planning of need, goal setting, planning, 
development process, and evaluation to progress successfully. The teacher can provide support activities during his / her 
professional development period. These aids may include all kinds of financial and emotional support. The monitoring 
activities can be defined as all of the work done to manage, plan, organize and develop the professional development 
process. A common feature of both support and monitoring activities is that they represent a person, people or an 
organization apart from a teacher. These people could be experts, academicians, mentors, coaches, colleagues, etc. As 
well as institutions contained within the Ministry of Education, there may also be non-governmental organizations 
(NGO). These NGOs can be associations and foundations. 
It is essential to make the teacher not to feel alone. When he/she feels insufficient, he/she should be supported. 
Providing support and monitoring services to guide the teacher in each of the stages can increase efficiency. It is 
believed that getting expert assistance means that the teacher, who is in the process of professional development, 
receives guidance support from an experienced and competent teacher. Teachers may need people who will provide 
guidance and information resources to support the professional development process.  
With the guidance of the colleague, teachers can observe the educational practices of each other. It can be useful to 
discuss the observed situations with each other, to share their thoughts and to give mutual feedback on the effectiveness 
of their practices (Bell & Mladenovic, 2008). Teachers can be coaches of each other by facilitating each other and 
making easier their learning (Downey, 2001). Teachers can make mutual evaluations which are in the focus of the 
instructional analysis and consist of observation, feedback, and analysis process by observing each other's lectures 
(Glatthorn, 1987). Also, experienced teachers can facilitate the instructional development of less experienced teachers 
through "mentoring, assisting, making suggestions" (Sullivan & Glanz, 2000). 
The teacher may need financial support during the development process. Through legal and institutional supports, some 
convenience can be provided to the teacher who has difficulty in carrying out the professional development process 
together with the educational activities. For example; support can be provided through facilitating activities such as 
planning the course schedules according to the needs of the teacher, giving paid/unpaid leave to the teacher, increasing 
the teacher's salary to encourage professional development, and meeting the expenses of transportation and 
accommodation. 
Providing social support to the teacher during the professional development process can increase the efficiency since 
creating the professional development awareness, internalization of professional development and adopting professional 
development may increase the probability of the process to success. If teachers, who are in the professional 
development process, know that their initiatives are welcomed by students, teachers, parents, and institutions, their 
motivation can increase. Some improvements in the personal rights of the teachers who develop themselves can lead to 
a positive change in the perspective of the teacher towards professional development. Emotional support can be given 
by expert aids, mentors, colleague cooperation. Social support can be provided through activities such as respecting, 
caring, giving leadership roles, giving support in every condition. 
Support and monitoring activities can allow us to have a general opinion about the needs of teachers because gathering 
the development processes in a single center may make it possible for another teacher not to repeat the mistakes and to 
share the successful implementation processes with other teachers. 
4. Discussion and Conclusion 
Teachers of contemporary society should have the ability to adopt continuous learning as a principle, to be sophisticated 
and democratic, to overcome problems, to solve issues and to think critically, to convert their class into active learning 
environment (Kuran, 2002). However, teachers may not be able to meet the reflections of all kinds of developments on 
education with the education they received before the service (Bilir, 2004). Teachers should continuously renew 
themselves; in short, they need to gain a professional teacher identity. Obtaaining a professional teacher identity can 
only be possible with a competent professional development. In this research, five themes have been put forward for 
effective professional development. These themes continue as a cycle, develop and renew themselves. The themes are 
feeling a need, goal setting, planning, development process, and evaluation respectively. There is support and 
monitoring steps to ensure the coordination between the teacher(s) and the themes at the center of the cycle and to 
ensure the harmony within the stages themselves. 
To know for what reasons teachers are involved in professional development may give clues for effective professional 
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development. For this reason, teachers should feel the need for professional development first. This need may arise from 
the causes such as being respected, career, specialization in the profession, adaptation to innovation, and the ability to 
meet the needs of students and parents. According to these results, teachers may feel the need for professional 
development due to internal motivation. Palermo and Thomson’s (Palermo & Thomson, 2018) research also revealed 
that teachers’ motivation for professional development is primarily related to internal causes. Accordingly, a significant 
majority of teachers are motivated to participate in professional development to improve students’ performance and to 
increase their success. 
Teachers need to define the need before starting an effective professional development process. First of all, the need 
should be clearly defined, and the target sentences appropriate to this definition should be written. The individual 
behavior of teachers in determining the target may not be enough to complete an effective professional development 
process. It is also important to consider the needs of the institution, for when teachers’ development is provided with 
institutional development, the effect on the learners is thought to be more beneficial. 
In the process of professional development, it should be clearly defined how professional development will be done, 
which tasks will be carried out and when they will be carried out and who will complete which tasks and in which 
position he/she will complete them. Podol (Podol, 1962) defined planning as: “To specify and determine what to do, 
how to do it, when to take action and who will take over this responsibility.” 
The teacher’s working environment and its facilities should be evaluated while planning professional development. It is 
possible that the professional development planned beyond the current conditions will not reach its goal. However, the 
planned professional development considering the circumstances conditions may not be as productive as desired. An 
competent professional development process can be designed when facilities are determined and acted with an 
appropriate strategy. 
For an effective professional development process, a suitable content should be prepared, and the information should be 
up-to-date, interesting, useful and ideal for new developments. It is also vital to ensure that teachers are volunteered for 
professional development. In his/her research, Güneş (Güneş, 2006) concluded that teachers were reluctant to 
professional development for reasons such as obligation and imposition of the subject. 
Teachers’ requests should be taken into consideration while determining the place and time of professional development 
activities (Avşar, 2006; Büyükcan, 2008; Çifci, 2008; Güneş, 2006; Şener, 2009; Ülker, 2009; Ulus, 2009). Furthermore, 
Büyükcan (Büyükcan, 2008) found that teachers had difficulties in the seminars because of the unfavorable working 
environment, the lack of materials and proper planning of the seminar studies. Collaboration among colleagues can be 
ensured to increase the academic success of students and to realize the development goals of the institution. When 
teachers come together, they can meet their professional development needs more quickly and easily by finding unique 
solutions to the problems they face (National Staff Development Council, 2009). Teachers can consult experts in their 
profession for effective professional development. They can improve themselves by asking questions about education or 
the problems they experience in the classroom to the experts.  
The active use of reflective thinking in the professional development process can accelerate the teacher’s development. 
He/she can also produce ideas when there is no counseling service. Reflective thinking requires the use of skills such as 
comprehensive learning rather than memorizing, using knowledge and solving problems related to new situations, 
explaining, synthesizing, generalizing and developing hypotheses (Üstünoğlu, 2006). 
In order to understand whether the professional development process is useful or not, some evaluation activities can be 
carried out. The central element that increases the quality of the education process is an evaluation. It is an inseparable 
part of education (Akpinar & Ergin, 2006). Evaluations can be made in the form of goal-oriented assessment, process 
evaluation, and reflective assessment. At the target setting stage, it can be evaluated to what extent the determined 
targets are completed. A holistic assessment of the professional development process as a cycle can be made. Some 
issues such as determining in whichever stages mistakes are done, which practices are more efficient, and what can be 
done to improve them can be evaluated. Teachers should be able to think effectively and make decisions by questioning 
their experiences systematically based on research and by considering the educational environments and conditions 
(Pollard, 2002). Assessing all aspects of the professional development process can be a facilitator for further 
professional development processes.  
Social, economic and expert supports should be provided to teachers for healthy and regular progress in the effective 
professional development process. Teachers should be monitored at every moment of professional development. Social 
support is a factor that positively influences teachers’ social identities. With social support, teachers can be protected 
against the adverse effects they may face in the process of professional development (Kozaklı, 2006). Social support 
can be provided to the teacher who is involved in professional development, through activities such as respecting, 
caring, giving leadership roles, continuing to provide support in all circumstances. Also, teachers may feel encouraged 
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if they know that these initiatives are welcomed by students, teachers, parents and institutions. Some improvements in 
the personal rights of the teachers who develop themselves can lead to a positive change in the perspective of the 
teacher towards professional development. 
As a result, this model can contribute to support the development process of primary school teachers and to train 
qualified teachers. These stages can be taken into consideration while planning teacher training processes. 
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